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Generic Marking Principles 
 

These general marking principles must be applied by all examiners when marking candidate answers. They should be applied alongside the 
specific content of the mark scheme or generic level descriptors for a question. Each question paper and mark scheme will also comply with these 
marking principles. 
 

GENERIC MARKING PRINCIPLE 1: 
 
Marks must be awarded in line with: 
 
• the specific content of the mark scheme or the generic level descriptors for the question 
• the specific skills defined in the mark scheme or in the generic level descriptors for the question 
• the standard of response required by a candidate as exemplified by the standardisation scripts. 

GENERIC MARKING PRINCIPLE 2: 
 
Marks awarded are always whole marks (not half marks, or other fractions). 

GENERIC MARKING PRINCIPLE 3: 
 
Marks must be awarded positively: 
 
• marks are awarded for correct/valid answers, as defined in the mark scheme. However, credit is given for valid answers which go beyond 

the scope of the syllabus and mark scheme, referring to your Team Leader as appropriate 
• marks are awarded when candidates clearly demonstrate what they know and can do 
• marks are not deducted for errors 
• marks are not deducted for omissions 
• answers should only be judged on the quality of spelling, punctuation and grammar when these features are specifically assessed by the 

question as indicated by the mark scheme. The meaning, however, should be unambiguous. 

GENERIC MARKING PRINCIPLE 4: 
 
Rules must be applied consistently e.g. in situations where candidates have not followed instructions or in the application of generic level 
descriptors. 
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GENERIC MARKING PRINCIPLE 5: 
 
Marks should be awarded using the full range of marks defined in the mark scheme for the question (however; the use of the full mark range 
may be limited according to the quality of the candidate responses seen). 

GENERIC MARKING PRINCIPLE 6: 
 
Marks awarded are based solely on the requirements as defined in the mark scheme. Marks should not be awarded with grade thresholds or 
grade descriptors in mind. 
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Question Answer Marks 

1 1 mark for any of the following: 
 
• No control group for comparison 
• Study is unable to distinguish effects of fish oil supplement from effects of other variables 
• If the results are the worst in the country then other interventions are likely to be happening at the same time 
• Hawthorne/placebo effect – having announced that fish oil supplements would improve results the students might have 

performed better simply because they were involved in a study  
• Baseline ability of students might be higher than previous year 
• Some variation between years is to be expected – 2.2% might be within normal fluctuation / it is unclear whether 2.2% 

is a meaningful increase. 
• Higher grades may have been obtained across the whole country in 2015. 
• Unclear what ‘higher’ means; there are a number of ways that the results could be aggregated into a single figure. 
• Brain development was not measured at all 
• If the study was intended to measure brain development then it should, perhaps have been carried out on children of a 

younger age, or over a longer period of time. 
• Conflation of intelligence with grades in a school examination 
• Conflation of ‘fish’ (in the title) with ‘fish oil’ (in the text) 

5 
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Question Answer Marks 

2 1 mark for each element (maximum 4 if MC not identified). 
 
MC The requirement for students to wear school uniform must be removed. 
 
IC (so) having compulsory school uniforms removes the opportunity for students at this school to  become successful 

adults. 
 
IC (It is obvious that,) if we want to increase the academic, and hence the employment, success of the students that 

attend this school we must remove the compulsory school uniform. 
 
CA (We are told the reason for having a compulsory uniform is that) it prevents the bullying of students based on wealth 

differences 
IC (but actually) uniforms have the opposite effect. 
 
IC (In addition,) uniforms make the problems caused by wealth differences worse on the journey to and from school. 
IC (So) removing the need to wear school uniform would lead to reduced crime levels in years to come. 

6 
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Question Answer Marks 

3 2 marks for a developed version of any of the following points. 
1 mark for a weak or incomplete version of any of the following points. 
 
Paragraph 2 
 

• Assumption that practising clothing selection after leaving school would not be sufficient preparation for a successful 
adult life. 

 
Paragraph 3 
 

• The appeal to the history teacher’s authority could be seen as irrelevant. 
• The significance of ‘over 80%’ is unknown if we do not know the sample size – it could mean 5 out of 6. 
• As only the tie and maroon blazer were reported it is likely that these have been selected as the most objected to items 

and pupil satisfaction with other items of clothing was higher. 
• The reasoning in the statement ‘We do not like the uniform because it makes us unhappy.’ is circular. 
• The last sentence assumes a correlation between academic success and employment success. 
• The IC assumes there are no better options than removing the compulsory uniform – ignoring the possibility of changing 

or removing the least popular items of uniform. 
 
Paragraph 4 
 

• In order to accept the author’s point one must assume that expression applies to clothing as well as speech. 
• Accept: The claim about the clothing of the art and drama teachers is tu quoque. 
 
Paragraph 5 
 

• It is inconsistent to claim that school shoes are too expensive and then state that most students wear similarly 
expensive non-school shoes. 

 
Paragraph 6 
 

• The claim about criminal behaviour assumes that the experience of aggression when young is the cause of later 
criminal behaviour. 

• The reasoning towards the end of the paragraph goes down a slippery slope from avoidance of opportunities for 
aggressive behaviour when young to a future reduction in crime levels. 

• Assumption that removing uniforms as a focus for aggressive behaviour will reduce aggressive behaviour. 

9 
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Question Answer Marks 

3 Paragraph 7 
 

• Appeal to novelty. 
• Not being from the current century is not sufficient grounds to deem something to be outdated. 
 
General 
 

• There is not sufficient support for the strength of the main conclusion, that the requirement for uniform must be 
removed. 
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Question Answer Marks 

4 ‘All schools should have compulsory school uniform.’  
 
Specimen Level 4 Answers 
 
Support (776 words) 
 
The information presented in the documents favours the introduction of compulsory school uniform in all schools. 
 
Document 2 lists many reasons why it feels school uniforms are desirable. It is true that many of the points have some 
overlap and the authors are likely to have constructed the list from the standpoint of trying to promote the benefits of 
uniform. However, the list is extensive and many of the points are still valid. For example, the points about the ethos of the 
school, common identity and team spirit could all be regarded as the same but they do reflect modern, and perhaps 
historical, business practice. Most successful companies insist that their employees wear corporate uniform. The reasons 
for this are likely to be similar to those listed in Doc 2 and are likely to be based on experience that, for whatever micro-
reasons, staff uniforms increase long-term performance of the company. Schools and businesses are not identical but they 
share enough similarities for us to infer that uniforms in schools are likely to improve long term performance. 
 
Documents 1 and 2 occupy positions on either side of the debate and both are unquestionably biased in their tone. 
Document 2 is firmly in favour of compulsory school uniforms and Doc 1 is firmly against. Doc 2 has, presumably, been 
written by a senior member of staff who, presumably, has a genuine desire to see the school and its students perform well. 
It is likely that the author of Doc 2 also has access to some information about the relative merits of uniforms in schools. 
Doc 1, on the other hand is written by a senior student who, whilst presumably intelligent and articulate, probably lacks 
knowledge and expertise on the subject and, although this is speculation, probably cares less about the academic success 
of the other students and more about the potential kudos among fellow students of having helped rid them of a disliked 
uniform. Thus Doc 2 should be taken more seriously than Doc 1. 
 
The counter-positions in Doc 1 are weak. Doc 1 mentions the time spent on enforcing uniform policy and this is corroborated 
by Doc 2. However, this assumes that the absence of a uniform would not create other issues that would take up as much 
teacher time. For example, if there is no official uniform, some students will attempt to attend school wearing clothing with 
obscene or offensive writing or insignia. This could, and perhaps would, take up as much time as dealing with minor uniform 
infringements. 

30 
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Question Answer Marks 

4 Doc 1 also raises the issue of cost. Despite the author’s self-contradiction on the subject it is an issue worth mentioning. 
Doc 3 shows at least 1 school in which uniform must be sourced from a particular supplier. Doc 5, if true, shows that, where 
a single supplier is identified, prices could be high. However, Doc 3 also states that help is available for families who would 
genuinely struggle with uniform costs. Furthermore, the graph in Doc 5 also shows that much less expensive alternatives 
are available. Thus it is possible to have a compulsory uniform without its having to be purchased from a single suppler. 
 
Doc 4 provides the strongest evidence in favour of uniforms. Although the data is only from the US, the US is large and the 
data appear to come from geographical extremes of the country. It is possible that the apparent benefits for uniform 
introduction were due to a range of factors introduced at the same time but, as there is not much other information to go on, 
we should at least consider this possibility. Despite the political appeal to fear from the Mayor the numbers themselves are 
verifiable and, at least one of the pieces of information comes from a respected academic publication, which presumably 
means the research was peer-reviewed by experts. The point about a reduction in gang insignia in the US is corroborated, 
albeit to a limited extent, by the dress code in a school in Doc 3. 
 
For the reasons stated above, it seems that school uniforms are desirable. If they are desirable they need to be compulsory. 
There is no point having a voluntary uniform – that would be something of a contradiction in terms.  
 
If schools uniforms are desirable in some schools, as seems likely, then they are probably desirable in most. The 
information in the documents comes from at least 2 countries, US and Australia, which implies that conclusions about 
schools might be generalisable. There may be some schools whose circumstances are so exceptional that uniform is not 
appropriate for them. However, with a very few exceptions, all schools should have a compulsory school uniform. 
 
 
Challenge (691 words) 
 
The information presented in the documents does not support compulsory school uniform in all schools. 
 
Documents 1 and 2 occupy positions on either side of the debate and both are unquestionably biased in their tone. 
Document 2 is firmly in favour of compulsory school uniforms and Doc 1 is firmly against. Both documents are weak but 
Doc 1 at least offers some reasoning to support its points.  
 
Document 2 appears to list many reasons why it feels school uniforms are desirable. However, many of the points are 
simply repeated, albeit worded differently. The author is likely to have constructed the list from the standpoint of trying to 
promote the benefits of uniform as part of his or her job description and many of the points themselves are vague and 
unverifiable.  

 



9694/42 Cambridge International AS/A Level – Mark Scheme 
PUBLISHED 

October/November 2018 
 

© UCLES 2018 Page 10 of 12  
 

Question Answer Marks 

4 Doc 1, on the other hand is written by a senior student. While this person may lack experience they have some ability to 
perceive the feelings of their fellow students. The data from the student survey is not strong on its own but it is strengthened 
by corroboration with the Australian data in Doc 5 – students do not appear to like maroon uniforms. Data from student 
questionnaire surveys are notoriously weak. However, as the issue is about student happiness and something that affects 
their everyday lives – school uniform – these data can be treated with a little more confidence than usual. 
 
No uniform means more time for learning. School uniform does create unnecessary conflict between student and teacher. 
Doc 1 mentions the time spent on enforcing uniform policy and this is corroborated by Doc 2. The absence of a uniform 
might occasionally create other issues but these are likely to be much less frequent. Furthermore, if there is a uniform, 
someone, usually a teacher, needs to write the policy, contact parents, contact suppliers etc. All of this takes time away from 
teaching and learning. 
 
Doc 1 also raises the issue of cost. Despite the author’s self-contradiction on the subject, it is an issue worth mentioning. 
Doc 3 shows at least 1 school in which uniform must be sourced from a particular supplier. Doc 5, if true, shows that, where 
a single supplier is identified, prices could be high. Doc 3 does state that help is available for families who would genuinely 
struggle with uniform costs but the administration of such a policy is again time-consuming for the school and likely to be 
unpopular with families that have to prove to the school that they are poor enough to receive help. Although Doc 5 also 
shows that less expensive alternatives are available, many schools would, and do, insist on a single supplier and such a 
system is open to corruption. 
 
Doc 4, which appears to provide the strongest evidence in favour of uniforms, is flawed. The Mayor appeals to public fear 
with a quote about sons and daughters being victims of crime. More importantly, the data is only from the US, so cannot be 
generalised to the rest of the world. Furthermore the apparent benefits for uniform introduction could easily be due to a 
range of other factors introduced at the same time – to claim otherwise is a cum hoc fallacy.  
 
What is lacking from any of the documents is any verifiable information about the effect of uniforms on school success. Even 
Doc 2, whose primary purpose is to promote uniforms, does not mention any such data. If such data exists it would seem an 
obvious thing to include in a policy document explaining, to parents and students, the benefits of school uniforms. 
 
Compulsory school uniforms are an infringement of personal freedom and stifle creativity. Both of these points are made by 
Doc 1 but are still valid despite the document’s weaknesses. Moreover, both points are acknowledged by the pro-uniform 
Doc 2. The case for uniforms has not been proven by Doc 2 or any of the other documents. In a situation in which personal 
freedom is being restricted, the burden of proof must be upon those who seek to restrict the freedom of others. As this 
burden has not been met, we must conclude that all schools should not have compulsory school uniforms. 
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Level Structure Max 
8 Quality of argument Max 

8 Use of documents Max 
8 

Treatment  of counter 
positions 

Max 
6 

4 Precise conclusion and 
accomplished argument structure 
with consistent use of 
intermediate conclusions. 
Likely to include at least two of 
the following: 
• strands of reasoning 
• suppositional reasoning 
• analogy 
• evidence 
• examples 
Argument is structured so the 
thought process is made clear. 
Uses vocabulary of reasoning 
appropriately and effectively to 
support argument. 

7–8 Cogent and convincing 
reasoning which answers the 
question which was asked. 
Subtle thinking about the 
issue. 
Use of relevant own ideas 
and ideas from documents. 
Very few significant gaps or 
flaws. 

7–8 Perceptive, relevant and 
accurate use of documents 
to support reasoning. 
References 3+ documents. 
Sustained and confident 
evaluation of documents to 
support reasoning. (Two or 
more valid evaluative 
references to documents). 
Able to combine 
information from two or 
more documents and draw 
a precise inference. 

7–8 Consideration of key 
counter arguments and 
effective response to 
these. 
Use of own ideas in 
response to counter 
arguments not mentioned 
in the documents. 
Use of valid critical tools 
to respond to counter 
arguments. 
Effective use of 
appropriate terminology. 

5–6 

3 Clear conclusion that is more than 
‘I agree’.  
Clear argument structure, which 
may be simple and precise or 
attempt complexity with some 
success. 
Appropriate use of intermediate 
conclusions. 
Use of other argument elements 
to support reasoning. 
Generally makes thinking clear. 
Appropriate use of vocabulary of 
reasoning. 

5–6 Effective and persuasive 
reasoning which answers the 
question which was asked. 
(Although there may be 
some irrelevance or reliance 
on dubious assumptions.) 
Use of own ideas and ideas 
from documents. 
Few significant gaps or flaws.

5–6 Relevant and accurate use 
of documents which 
supports reasoning. 
References 3+ documents.  
Some evaluation and 
comparison of documents 
to support reasoning. 
Inference drawn from at 
least 1 document. 

5–6 Consideration of key 
counter arguments and 
effective response to 
these. 
Response uses own 
ideas or is developed 
from documents. 
Some use of appropriate 
terminology. 

3–4 
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Level Structure Max 
8 Quality of argument Max 

8 Use of documents Max 
8 

Treatment  of counter 
positions 

Max 
6 

2 Conclusion stated but may be ‘I 
agree’. 
Sufficient clarity for meaning to be 
clear throughout. 
Structure may be easy to follow 
but brief or a longer argument 
which has a less clear structure. 
Uses reasons. 
Some appropriate use of 
vocabulary of reasoning. 

3–4 A reasoned stance which 
attempts to answer the 
question which was asked. 
Some support for the 
conclusion. (Although there 
may be considerable 
irrelevance or reliance on 
dubious assumptions.) 
Some thinking/own ideas 
about the issue. 
Use of rhetorical questions 
and emotive language. 
Some significant gaps or 
flaws. 

3–4 Some relevant use of 
documents to support 
reasoning, but some 
documents used 
indiscriminately. 
Some comparison of 
documents or some critical 
evaluation of documents or 
reasoned inference drawn 
from document. 

3–4 Inclusion of counter 
argument or counter 
assertion. 
Response is direct but 
weak or taken entirely 
from documents. 

2 

1 Attempt to construct an argument. 
Unclear conclusion, multiple 
conclusions or no conclusion. 
Disjointed, incoherent reasoning. 
Use of examples in place of 
reasoning. 
Possibly a discourse or a rant. 
Reasons presented with no 
logical connection. 
Documents considered 
sequentially. 
Substantial irrelevant material. 

1–2 Attempt to answer the 
general thrust of the 
question. 
Attempt to support their view. 
Excessive use of rhetorical 
questions and emotive 
language. 
Ideas which are 
contradictory. 

1–2 Some, perhaps implicit, use 
of documents. 
No attempt at critical 
evaluation. 
No comparison of 
documents. 

1–2 Inclusion of counter 
argument or counter 
assertion. 
Response is direct but 
ineffective. 

1 

 


